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Learning Intention for today's session

•Build an understanding of the transition from PSD to DI –
managing concurrent systems
•Develop a deeper understanding of the end to end process of 
the Disability Inclusion Profile
•Develop an understanding of where to access resources to 
communicate with parents and staff
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Program for students with a Disability to 
Disability Inclusion.

PSD to DI
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Future experience – what does success look like?
Disability Inclusion aspires to deliver a more inclusive education system where all members of every school community are

valued and supported to fully participate, learn, develop and succeed within an inclusive school culture.

2016 PSD review findings Future experience with Disability Inclusion

• Focus on their impairments and deficits

• Don’t typically participate in the process

• Challenging transitions to and from school and between 

year levels

• Limited options for pathways out of school and into 

further study or the workforce 

• Feel pressured to secure individualised funding

• A long and costly process for applications

• Varied and often limited capability to address 

the needs of students with disability

• Under-resourced and not encouraged to implement 

school-wide interventions and supports for students

• Undergo a burdensome process for applications

• Profile focuses on a student’s goals, strengths and educational needs  

• Feel welcomed, supported and valued by the school community

• Easier access to school-wide resources

• Improved achievement, participation and wellbeing outcomes

• Profile is positive and values a child’s strengths, aspirations and needs 

• Feel more confident and satisfied that the school can support their child 

without needing formal diagnosis

• More open communication about their child’s learning needs and 

adjustments

• More knowledge and ability to teach students with disability

• Positive conversations with families that gain a deeper understanding of 

student needs

• More informed and skilled to use strategies that respond to student needs

• More efficient access to resources

• More equitable funding allocations for all students with disability, 

including a greater focus on school-level funding to build school wide 

capacity in inclusive education

• Richer data on the needs and outcomes of students

• Better equipped to support students with disability

Students

Parents 

and carers

Teachers and 

support staff

Principals and 

school leaders



The funding model has three tiers of funding and support, based on the level of need and the adjustments required to 
support a student’s learning and participation at school. 

Disability Inclusion will boost school-based resourcing to enable schools to strengthen adjustments for more students 
with disability with higher support needs. 

Disability Inclusion Funding Model

The third tier will broadly replace the 
funding schools receive through the 
Program for Students with Disability level 
funding. 

It will ensure students with the highest 
needs continue to receive the 
personalised support they require –
identified through the new Disability 
Inclusion Profile. 

Tier 3 - Personalised student 
funding

The second tier will support more students 
with disability through adapted teaching, 
targeted support and school-level 
adjustments. 

This funding is formula-based. It will provide 
schools with a flexible, sustainable and 
predictable funding source for adjustments.

Consider how additional school capacity and 
capability resourced through Tier 2 can be 
targeted to support students who require 
supplementary adjustments.

Tier 2 - School level funding

The tier for all students remains 
unchanged (Student Resource 
Package). 

Tier 1 - Universal funding 
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Principles for inclusive practice

Principle 1
Focus on inclusive practice at whole-of-

school and in-class level

Principle 2 Value specialist expertise

Principle 3
Set a strong inclusive school culture through 

strong leadership

Principle 4
Collaborate and engage 

parents
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Key points to note about the transition from PSD funding
PSD student-based funding will be gradually replaced by Tier 3 funding, as new school entrants and current students 

undertake Profiles. 

New entrants
Once a school commences rollout, PSD applications will no longer be required for new entrants with a disability. Preps and 

students transferring from another school (without PSD funding) may undertake a Disability Inclusion Profile. 

Current students
Generally, current students supported through the PSD will transition over a three year time frame. Schools can prioritise 

when students will complete a Profile. For example:

• from 2022, if a student’s next review period comes up in the three years of transition, they should undertake a Profile 

instead of PSD processes

• from 2022, when a student transitions to a secondary school they should undertake a profile once they are in the 

secondary school

• Current PSD students in year 10 (or age equivalent) can finish their schooling with PSD funding and it is optional to 

transition to the Profile 

Generally, students that attract higher levels of PSD funding will attract higher levels of Tier 3 funding under the new 

approach. However, as the profile is a new measure and tool, it is anticipated that funding levels can vary for students based 

on their individual needs and circumstances. 

PSD funding will continue for individual students until a Disability Inclusion Profile is completed. 

An SSG, an IEP and 10 weeks of adjustments are required for a Profile meeting to occur



10

Managing concurrent systems
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The PSD process The Disability Inclusion process

Eligibility for Tier 

3 funding

PSD categories, with diagnostic or 

impairment based eligibility criteria

High functional needs as demonstrated through the 

Disability Inclusion Profile; AND severe functional 

capacity limitation on a standardised assessment of 

functional capacity OR at least one diagnosis of 

conditions known to substantially increase a student's 

functional needs

Assessment of 

need

Educational Needs Questionnaire (ENQ) ENQ replaced with Disability Inclusion Profile supported 

by independent externally employed facilitator

Evidence of need Evidence of level of impairment, deficits; 

evidence about ‘why’ a student is not 

progressing and the adjustments 

required to be in place (through the 

ENQ). 

Evidence of 'what' is needed to support the student. This 

includes evidence that demonstrates the adjustments in 

place or required to be in place to maximise participation 

and/or evidence of the student’s responsiveness to 

current adjustments.

Timelines and 

process

Prep round, annual rounds, 6/7 reviews 

and out of round applications

New prep entry process, rolling termly deadlines, new 

profile completed in year 7 for students that have had a 

previous profile

Key differences of Disability Inclusion compared to PSD
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Adjustments- Differentiated 

Adjustment Definition

Differentiated • The student is enabled to participate on the same basis as students without a 

disability. Teachers are conscious of the need for explicit adjustments.

• Active monitoring

• Adjustments are made infrequently as occasional action, or frequently as low 

level action.

• Personalised learning that does not draw on additional resources, responding to students learning 

differences.

• Management of asthma

• Building modifications

• Pencil grips

• Access to fidget toys

• Adaptive equipment

• SWPBS / Respectful Relationships
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Adjustments- Supplementary

Adjustment Definition

Supplementary • Adjustments occur for particular activities at specific times throughout the week. 

• These are required when there is an assessed need to complement the 

strategies and resources already available. 

Modified instruction –tasks broken up into manageable chunks.

Extra time to complete tasks

Additional support

Course materials in accessible forms 

Intermittent specialist teacher support

Social Stories

Visual cues
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Adjustments- Substantial

Adjustment Definition

Substantial • Considerable adult assistance. 

• Adjustments to the usual educational program occur at most times on most 

days. Adjustments are provided to address the specific nature and significant 

impact of the student’s functional needs.

Frequent 1:1 teacher instruction

Adapted assessment tasks with significantly adjusted content

Assistive technology for writing

Multimodal presentation of learning tasks

Frequent assistant with mobility

Close playground support

Visual Schedules - step by step instruction

Specialist advice on a regular basis
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Adjustments - Extensive

Adjustment Definition

Extensive • Extensive targeted adjustments and sustained levels of intensive support at all 

times. 

• Highly individualised, comprehensive and ongoing.

Intensive 1:1 support

Highly individualised instruction

Use of AAC

Constant vigilant support

Full assistance to eat and drink

Full toileting assistance

Records of extensive specialist support and recommendations

Professional learning (nccd.edu.au)

https://www.nccd.edu.au/resources-and-tools/professional-learning/phases/planning-1
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Impact of Disability Inclusion on existing processes

Activity Comment

Student Support Groups Schools continue to hold regular SSGs

NCCD Process continues unchanged with a focus on continuous improvement 

Individual Education Plans Process continues unchanged with a focus on continuous improvement

Assessment Assessments will continue to support educational planning and specialist school enrolment processes

Disability Inclusion Profile The profile will be available to a broad cohort of students with disability with higher needs.

Facilitator workforce will support the completion of the Profile in an SSG meeting  

Funding New funding allocations and rates (Tier 2 and 3) that together provide better policy and funding 

settings for schools to meet student needs. 

Educational Needs 

Questionnaires

Phased out and replaced with Disability Inclusion Profile

New Phasing out Continuing

Legend
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Transitioning from PSD to Disability 

Inclusion 
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Transitioning your students from PSD to DI

Consider:

• What evidence do you have to support the DIP?

• Has COVID hampered your ability to accurately 

record adjustments for students within the school 

learning environment? eg. prep/grade 1

• Do you have students who will be transitioning to 

year 7 in another setting, before the 3-year transition 

period has concluded? If their functional needs 

have not changed, is it necessary to complete a DIP.

• Do you have students in year 10 who will be 

completing school before the 3-year 

transition period has completed?

• Do you have students, currently on the PSD who 

have short-term (2 years) funding, and will require 

reviews?
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How will you plan to capture which 

students will transition first?

Which students might benefit from 

waiting to undergo the DIP?
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Sample Template
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Disability Inclusion Profile

End to End Process
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Purposes of the Profile

The Profile process is designed to achieve multiple purposes:About the Profile

• The Profile applies a strengths 

and functional needs-based 

approach to understand the needs 

of students and the adjustments 

required. 

• It is sensitive to school settings. 

Completion is supported by 

observation and understanding of 

the student’s functioning in the 

school environment.

Disability Inclusion Profile

Functional needs domains

Strengths and aspirations

Adjustments to the learning 

environment

Student and SSG information

Disability Inclusion Profile 

Sections
Functional Needs Domains

Learning and Applying 

Knowledge

General Tasks and Demands

Communication

Self-care

Interpersonal Interactions

Mobility

1
Identify functional 

needs and adjustments
2

Inform school-wide and 

personalised planning
3

Inform Tier 3 funding 

allocation
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Supporting 
Information Rubric

Domain Activities (click for further information to find out more) 

Learning and 
applying 
knowledge 

Watching Listening Reading Writing 

Mathematics 
(calculating) 

Focusing and 
directing attention 

Solving problems  

General tasks 
and demands 

Carrying out daily 
routines 

Undertaking tasks 
independently 

Handling stress 
and other 
psychological 
demands 

Managing one’s 
own behaviour 

Communication 

Producing non-
verbal messages 

Interpreting 
Spoken Messages 

Interpreting non-
verbal messages 

Using expressive 
language 
(Speaking) 

Conversation    

Self-care 

Drinking Eating Dressing Toileting 

Washing oneself 
Looking after 
one's health 

Looking after 
one's safety 

 

Interpersonal 
interactions 

Responding to 
the feelings of 
others 

Forming 
relationships 

Regulating 
behaviours within 
interactions 

Interacting 
according to 
social rules 

Mobility  
Lifting and 
carrying objects 

Fine motor skills 
Moving from place 
to place 

Positioning one’s 
body 

 

Advice on how to gather the 
right kinds of supporting 
information to support the 
process is available at:
Supporting Information 
Guidance (word)

https://www.education.vic.gov.au/PAL/disability-inclusion-profile-supporting-information-guidance.docx
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Behaviour 
category/pathway 
through enhanced 

moderation

Meet functional 

capacity limitation 

threshold?

Evidence student meets functional needs screening threshold for 

accessing a profile meeting?

Have a diagnosed 

condition?

Eligible for tier 3 funding

Students must have increasingly rigorous evidence to pass 

through three decision points, before they are deemed eligible 

for tier 3 funding

Evidence meets criteria in the scoring rubric required to validate profile 

score? 

Scoring Rubric

List of 
conditions that 

cause high 
functional need

Assessment 
of functional 

capacity

Functional 

Need

Through an 

enhanced 

moderation pathway
or or
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Pre-meeting

• Identify student (as 
shown previously)

• Gather SSG minutes 
and IEP

• Obtain parent consent

• Submit Profile Request 
to facilitator service 
(and supporting 
documentation)

• Complete Vineland-3

• Upload Supporting 
Information 

• Consider student voice 
in the process

Meeting

• Facilitator leads 
meeting

• Profile meeting is a 
collaborative structured 
discussion of the 
profile

• Student voice should 
be included in the 
process in an 
appropriate way for the 
student 

• Facilitator may request 
additional supporting 
information 

Post-meeting

• School may submit 
additional supporting 
information (within 3 
weeks)

• Facilitator finalises the 
profile

• School receives brief 
report and information 
about funding 
outcome, if required

End to end process

The Disability Inclusion guidelines on PAL will include a detailed outline of the new end to end profile process. 

This will be available in the coming weeks. Look on the resources tab once the guidelines have been released. 
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Student Voice
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• The Disability Inclusion Profile is available where the 

student:

• Individual Education Plan (IEP

• Student Support Group (SSG) 

• 10 weeks supplementary, substantial or extensive 

adjustments

• The DIP isn’t compulsory for any student.

• A diagnosis of disability is not required

• Schools can use the NCCD

How to identify student in your school who can undertake a Disability 
Inclusion Profile
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• Schools can request a profile meeting to occur for 

a student prior to their commencement

• At least 10 weeks of planning and implementation 

of adjustments have occurred.

• Tier 3 funding will be backdated to the 

student’s enrolment date if the profile process is 

completed within 2 terms.

For new students entering a Victorian government school
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Timelines for undertaking the Disability 

Inclusion Profile

• Schools can request a profile meeting at any 

time.

• Schools should consider prioritising profile 

meetings in Term 1 & 2 for students who may be 

eligible for Tier 3 student level funding
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Requesting a Disability Inclusion Profile meeting

Once the Student Support Group (SSG) has agreed to request a profile meeting, the school is responsible for requesting a 
meeting by contacting the Disability Inclusion Facilitator Service (DIFS or facilitator service)

The following information will be requested by the facilitator service to finalise the school’s request to undertake a profile for a 

student:

• basic identifying and biographical information about the student

• a completed and scored Vineland-3 for the student (completed within 12 months prior to the request date)

• a signed consent form from the parent/carer(s)

• an Individual Education Plan (IEP) (updated in the past 3 months)

• SSG minutes (from the most recent meeting and any historical minutes)



32

Disability Inclusion Profile Consent Form and Privacy Information

Schools must obtain consent from the student’s 
parent/carer(s), or the adult/mature minor student 
before requesting a profile meeting. This must be 
provided when schools make the request.

Who can sign consent?

• a parent or other person with parental 
responsibility 

• a student over the age of 18 years

• a student who the principal considers to be 
a mature minor for the purposes of making the 
decision to receive the services.

https://www2.education.vic.gov.au/pal/mature-minors-and-decision-making/policy
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Notification of Disability Inclusion Profile outcome

28 days
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The Regional Disability 

Coordinator (RDC) receives the 

Profile Report and will be notified of 

any Tier 3 student-level funding 

outcome resulting from the profile 

meeting, so they can support schools 

with any queries.

The report includes information about 

the student’s:

• current strengths

• aspirations

• functional needs

• adjustments to the learning 

environment
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Quick Summary

• Disability Inclusion funding support does not have deadlines, annual rounds, or submission dates. 

• Funding for students supported by the Program for Students with Disabilities (PSD) will continue for 

individual students until a profile is completed (Within 3 years from transition to the DIP). 

• PSD and DIP funding will appear on separate lines in budgets.

• Schools can request a profile for students at any time if the student meets the request requirements. 

• The facilitator service will prioritise students with the highest functional needs for profile meetings
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Communication to parents and staff.
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Communicating with Staff about Disability Inclusion

• Email/speaking points for staff about starting transition to 

Disability Inclusion  

• FAQ sheet for Staff

https://edugate.eduweb.vic.gov.au/edrms/websit

e/PAL/disability-inclusion-schools-

communications-pack.docx



Disability Inclusion PL
School staff
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LearnED Modules - eduPay

Disability Inclusion
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On PAL, there are numerous 

resources that can assist 

school leaders when 

communicating to parents 

about Disability Inclusion. 

❑ Sample newsletter text for 

schools transitioning to DI

❑ Information session 

presentation about 

Disability Inclusion- RIT 

team could assist with this

❑ FAQ sheet for Parents

Communicating with 
Parents about Disability 
Inclusion
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Using Data
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Jamboard- Looking at data

What data would you use to help you prioritise students or cohorts of students for a DIP?
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Data to consider when thinking about Disability Inclusion

Academic Data

❖ Attendance Data

❖ Student Attitudes to School Data

❖ Parent Opinion Survey

❖ Staff Opinion Survey

❖ Expulsion Data

❖ Pathways Data (Secondary Schools)

❖ NCCD

❖ IRIS alerts

❖ NAPLAN Data

❖ PSD

❖ Academic Data
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Case Study 1 - average size school in SW victoria

1. Schools have 3 years to transition PSD to DI

2. Ensure IEP’s are up to date for students who are 

Aboriginal and Torres Strait Islander – are they receiving 

substantial or extensive adjustments?

3. Are IEP’s are up to date for students in OOHC - are they 

receiving substantial or extensive adjustments?
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NCCD Data

1. Build capacity in understanding Levels of Adjustments (NCCD)

2. Identify students within NCCD framework who require substantial and extensive adjustments.

3. Begin process of developing a SSG and IEP for these students and collating evidence of adjustments for 

future DIP if required.
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Absences Data
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Inclusion makes the world more vibrant
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Chat Bomb

1 thing I am going to action as a result of this presentation 

this week.
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