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Acknowledgement of Country

Skeleton Creek 
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Develop a deeper understanding of the Disability Inclusion Profile process 

and the guidelines that support this.

Learning Intention for today's session
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Principles of Disability Inclusion

Principle 1 Focus on inclusive practice at whole-of-

school and in-class level

Principle 2
Value specialist expertise

Principle 3
Set a strong inclusive school culture through 

strong leadership

Principle 4 Collaborate and engage 

parents
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Requesting a Disability Inclusion Profile meeting

The funding model has three tiers of funding and support, based on the level of need and the adjustments required to 

support a student’s learning and participation at school.

Disability Inclusion will boost school-based resourcing to enable schools to strengthen adjustments for more students 

with disability with higher support needs.

Tier 1 Tier 2 Tier 3

The universal funding tier for all 

students remains unchanged 

(Student Resource Package). 

The second tier will support more students 

with disability through adapted teaching, 

targeted support and school-level 

adjustments. 

This funding is formula-based. It will 

provide schools with a flexible, sustainable 

and predictable funding source for 

adjustments.

Mainstream schools should note that Tier 2 

funding replace the Language and 

Learning Disabilities Support Program 

funding from 2022.

Tier 2 guidance is available on PAL.

The third tier will broadly replace the 

funding schools receive through the 

Program for Students with Disability 

level funding.

It will ensure students with the highest 

needs continue to receive the 

personalised support they require –

identified through the new Disability 

Inclusion Profile.

Tier 3 guidance is available on PAL

https://www2.education.vic.gov.au/pal/disability-inclusion-funding-support/policy
https://www2.education.vic.gov.au/pal/disability-inclusion-profile/guidance/purpose-disability-inclusion-profile-meeting
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Disability Inclusion Implementation Schedule

Bayside 
Peninsula 

(1)

Southern 
Melbourne 

(4)

North-East 
Melbourne 

(4)
Brimbank 
Melton (4)

Goulburn 
(4)

Loddon 
Campaspe  

(1)

Barwon
(1)

Outer-East 
Melbourne

(2)

Central Highlands 
(2)

Mallee (2)

Ovens 
Murray

(3)

Inner 
Gippsland

(3)

Western 
Melb. (3)

Hume 
Moreland 

(5)

Inner-
East 
(5)

Outer 
Gippsland

(5)

Wimmera 
South West

(5)

LEGEND

YEAR 1 – (3 Areas)

YEAR 2 – (3 Areas)

YEAR 3 – (3 Areas) 

YEAR 4 – (4 Areas)

YEAR 5 – (4 Areas)



7

Disability Inclusion Profile
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Disability Inclusion Profile 

The Disability Inclusion Profile (the 

profile) captures a student’s 

strengths and educational 

aspirations, their needs across a 

range of educational related 

activities, and the adjustments 

required to enable participation and 

engagement at school. 

Disability Inclusion Profile features

Greater access

The profile will be available to a 

broad cohort of students with 

disability with higher needs. 

Strengths-based focus

A student’s functional needs 

and adjustments are 

identified through a strengths-

based discussion.

Shared understanding

The profile will help participants 

identify and discuss the 

student’s needs and the 

required adjustments, as well 

as build capacity in schools. It 

will also inform personalised 

funding allocations for students 

with high needs.

Facilitated and supported

A workforce of Disability 

Inclusion Facilitators will be 

established. They will be 

trained in the profile and 

support schools and families to 

work together through the new 

approach. 

The profile will be 

worked through in a 

dedicated Student 

Support Group (SSG) 

meeting, led by a 

trained facilitator. 

Student Voice is 

captured in the 

process. 
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The purpose of the profile?

o Provides the SSG (Student Support Group) with a deeper understanding of a 

student’s functional needs

o Identifies the supports required to meet the student’s needs

o Helps schools improve individual education planning for the student

o Helps schools improve school-wide planning for all students who require 

adjustments

o Will inform Disability Inclusion Tier 3 student-level funding
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Functional needs Domains

o Student & SSG Information 

o Student voice

o Functional needs of the student will be considered 

in relation to a set of six domains 

o Level of adjustments 

o Supporting Information

o Adjustments to the Learning Environment       

o Agreed SSG Meeting & Disability Inclusion Profile 

Schedule
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Supporting 
Information Rubric

Domain Activities (click for further information to find out more) 

Learning and 
applying 
knowledge 

Watching Listening Reading Writing 

Mathematics 
(calculating) 

Focusing and 
directing attention 

Solving problems  

General tasks 
and demands 

Carrying out daily 
routines 

Undertaking tasks 
independently 

Handling stress 
and other 
psychological 
demands 

Managing one’s 
own behaviour 

Communication 

Producing non-
verbal messages 

Interpreting 
Spoken Messages 

Interpreting non-
verbal messages 

Using expressive 
language 
(Speaking) 

Conversation    

Self-care 

Drinking Eating Dressing Toileting 

Washing oneself 
Looking after 
one's health 

Looking after 
one's safety 

 

Interpersonal 
interactions 

Responding to 
the feelings of 
others 

Forming 
relationships 

Regulating 
behaviours within 
interactions 

Interacting 
according to 
social rules 

Mobility  
Lifting and 
carrying objects 

Fine motor skills 
Moving from place 
to place 

Positioning one’s 
body 

 

Advice on how to gather the 
right kinds of supporting 
information to support the 
process is available at:
Supporting Information 
Guidance (word)

https://www.education.vic.gov.au/PAL/disability-inclusion-profile-supporting-information-guidance.docx
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Building understanding of levels of adjustment

Supplementary adjustments

• Planning

Involvement of the learning and support team in planning eg: 
learning support coordinator/teacher.

Using student specific assessment data to analyse needs.

Regularly review and refine personalised adjustments.

Teaching

Modify the amount and presentation of oral and written 
information.

Provide separate supervision or additional time to complete 
work tasks.

Provide programs or interventions to target self-regulation in 
class.

Develop and use key cues – pictorial/colour coding or tactile.

• Assessment and Reporting

Set alternative, practical tasks for assessments.

Provide a reader or scribe for assessments and exams.

• Environment

Sit student near the door so they can access breaks outside 

the classroom.

Additional adult staff member provided to support students

Provide supervised accessible safe/quiet areas around the 

school

• Resources

Classroom equipment eg: pencil grip, positional seat, 

electronic dictionaries

Individualised desk goals and reminders.

Personalised picture cues to support the student.
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Managing one’s own behaviour (EXAMPLE of one activity)
Carrying out coordinated actions in a consistent manner in response to new situations, persons or experiences.

Level of 

adjustment

Student 

Characteristics

Criteria Sources that the criteria are typically found in:

Extensive adjustments – The student responds 

inconsistently to new situations, 

people or experiences. This is 

apparent in the student’s 

individualised behaviour 

program.

Information about specialist (for example psychologist) support 

to the teacher and or to the student to enable the student to 

respond appropriately to new situations, people or 

experiences.

AND

Information that confirms highly structured, personalised 

teaching strategies are being used to build the student’s 

capability to manage their behaviour 

AND

Environmental resources are being used to support the student 

to respond appropriately, on the advice of the specialist. These 

adjustments could include but are not limited to the interventions 

listed here, PBISworld.com/tier3

AND

Adjustments to the usual educational program occur at all times 

every day.

AND

Information about sustained levels of intensive, one on one 

support at all times.

AND

Information that confirms the substantial adjustments currently in 

place are not sufficient to support the student to consistently 

manage their own behaviour. The student still responds 

inconsistently despite specialist personalised programs and 

support, that have been implemented as intended.

Sources that typically contain information about adjustments

• IEP– a goal related to managing their behaviour that has been 

informed by a functional behaviour assessment (undertaken by an 

SSS or equivalent or BCBA) with actions tasked to a specialist to 

support the teacher to develop and implement personalised positive 

behaviour supports. These could include but are not limited to the 

interventions listed here, PBISworld.com/tier3. And or with actions 

for the specialist to directly support the student to improve their 

competencies related to managing one’s own behaviour. These 

could include but are not limited to the interventions listed here, 

PBISworld.com/tier3

• A Functional Behaviour Assessment report 

• Behaviour support plan

Sources that typically contain information about ongoing need for 

adjustments

• SSG minutes that detail the implementation and monitoring of at 

least two cycles of an individualised program of intervention, none 

of which has supported the student to progress toward a goal 

related to managing their own behaviour independently

• SSG minutes detailing the advice of, or support provided by the 

specialist 

• A record from the specialist of their involvement with the teacher 

and or student 

• Behaviour and intervention tracking forms that demonstrates no 

improvement in the student’s behaviour from the intervention and or 

adjustments, and that demonstrates that individualised intervention 

and or adjustments have been effectively implemented 

https://www.pbisworld.com/tier-3/
https://www.pbisworld.com/tier-3/
https://www.pbisworld.com/tier-3/
https://www2.education.vic.gov.au/pal/behaviour-students/resources
https://www2.education.vic.gov.au/pal/behaviour-students/resources
https://www.pbisworld.com/data-tracking/
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Requirement to meet criteria for a level of adjustment

For substantial and Extensive 

adjustments; 

• there needs to be information that 

confirms a specialist is supporting 

the development and delivery of 

specialist intervention or 

• providing advice support to the 

delivery of strategies.  
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Levels of Adjustment Descriptions Relevant to Tier 3 Funding

Substantial

The student requires substantial adjustments to enable 

them to participate in activities on the same basis as 

their peers, with the provision of essential adjustments 

and considerable adult assistance. 

Adjustments to the usual educational program occur at 

most times on most days. 

Adjustments are provided to address the specific 

nature and significant impact of the student’s 

functional needs.

Extensive

The student requires extensive adjustments to enable them 

to participate in activities, with the provision of extensive 

targeted adjustments and sustained levels of intensive 

support at all times. 

These adjustments are highly individualised, 

comprehensive and ongoing.

8 activities at 

a minimum of 

Substantial

3 activities at 

Extensive

https://www2.education.vic.gov.au/pal/disability-inclusion-funding-support/guidance/tier-3-student-level-funding
https://www2.education.vic.gov.au/pal/disability-inclusion-funding-support/guidance/tier-3-student-level-funding
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2 Types of Information

1. Information about the adjustments currently being 

provided to support the student
2. Information on the implementation of these adjustments 

over time, and the student’s responsiveness to them 

List of supporting information sources

Supporting information sources include, but are not limited to:

• An individual education plan (IEP) that has been reviewed and updated within 3 months of the profile 
meeting.

• Student Support Group (SSG) minutes that record the implementation and review of adjustments. 

• A record of service or a letter from a specialist that details the intended outcomes of their involvement 
with the student, the actions they took to achieve those outcomes (advice, small group, one on one work) 
and the outcomes that were achieved.

• Teacher planning or capability building documents.

• School resources (including intervention checklists, profiles, intervention artefacts). 

• Records of interventions being implemented as intended, for example a running record of the student’s 
attendance in a small group social skills intervention. 

• Records of the student’s responsiveness to adjustments, for example a record of the reduction in 
frequency of a target behaviour over time.
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2 Types of Information

1. Information about the adjustments currently being 

provided to support the student

2. Information on the implementation of these adjustments 

over time, and the student’s responsiveness to them 

List of supporting information sources

• Behaviour support plans. 

• Health support plans and related medical advice forms received from the student’s medical 
specialist. 

• Out of Home Care plan.

• Toileting care and learning plan.

• Advice from the student’s medical specialist outlining how to transfer and position the student. 
Personal Care Medical Advice Form — for a student who requires support for transfer and 
positioning.

• Advice from the student’s medical specialist outlining how to provide continence care.

• Advice from the student’s medical specialist outlining how to provide supervision for eating and 
drinking.

• Medical advice received by the student’s medical practitioner via the Department’s General 
Medical Advice Form. Including advice for students experiencing self-harm or suicidal thoughts.

https://www2.education.vic.gov.au/pal/behaviour-students/resources
https://www.education.vic.gov.au/Documents/school/principals/health/studenthealthsupport.doc
https://www2.education.vic.gov.au/pal/health-care-needs/resources
https://www2.education.vic.gov.au/pal/personal-hygiene/resources
https://www2.education.vic.gov.au/pal/mobility-assistance/policy
https://www.education.vic.gov.au/Documents/school/principals/health/continence.doc
https://www.education.vic.gov.au/Documents/school/principals/health/oraleatingdrinking.docx
https://www.education.vic.gov.au/Documents/school/principals/health/generalmedical.doc
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Working Together - Supporting Information
Disability Inclusion Profile

The Department’s Health, Wellbeing, and Inclusion 
Workforces (HWIW) should provide supporting 
information for students they have involvement with 
and who are undertaking the profile.

HWIW may comprise:
o Student Support Services
o Primary and secondary school nurses
o Visiting Teachers
o Koorie Engagement Support Officers
o Lookout Learning Advisors
o other regional/divisional or area-based staff whose 

key role is to provide support to schools.

Full details about the specialists, including HWIW and 
other specialists, that can provide information and how 
they provide information is detailed in the Supporting 
Information Guidance (Word).

https://www.education.vic.gov.au/PAL/disability-inclusion-profile-supporting-information-guidance.docx
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Providing Supporting Information
Disability Inclusion Profile

• Following approval, schools are encouraged to work 
with parent/carer(s) to collate relevant supporting 
information to discuss with their Student Support 
Services (SSS) Key Contact before the meeting.

• Schools can scan and upload this additional 
information prior to the DIP meeting.

• Information provided verbally in the meeting will be 
considered and documents that are first tabled at the 
meeting will be noted. (Hard copies are unable to be 
accepted by the facilitator).

• Following the meeting the school is expected to 
upload the tabled documents and any other 
information requested during the meeting.

• Having one location where supporting information is 
kept ensures a complete record of the supporting 
information is maintained.
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Requesting and Participation in a 

Disability Inclusion Profile meeting
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Scheduling a Disability Inclusion Profile meeting

The Disability Inclusion Facilitator Service (facilitator 

service) team will work with schools to book a profile 

meeting at an agreed date and time.

The profile meeting is a specially convened meeting of 

the Student Support Group (SSG). The meeting will last 

for around 90 minutes.

Profile meetings will be held during school hours or just 

outside of school hours.
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• Central Highlands Schools can request a 

profile meeting from Term 2 2022

• Schools should consider prioritising profile 

meetings in Term 2 for students who may 

be eligible for Tier 3 student level funding

Timelines for undertaking the Disability Inclusion Profile



23

Sample Template
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Requesting a Disability Inclusion Profile meeting

Once the Student Support Group (SSG) has agreed to request a profile meeting, the school is responsible for 

requesting a meeting by contacting the Disability Inclusion Facilitator Service (DIFS or facilitator service) at:

The following information will be requested by the facilitator service to finalise the school’s request to undertake 

a profile for a student:

• basic identifying and biographical information about the student

• a completed and scored Vineland-3 for the student (completed within 12 months prior to the request date)

• a signed consent form from the parent/carer(s)

• an Individual Education Plan (IEP) (updated in the past 3 months)

• SSG minutes (from the most recent meeting and any historical minutes)
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Disability Inclusion Profile Consent Form and Privacy Information

Schools must obtain consent from the student’s 

parent/carer(s), or the adult/mature minor 

student before requesting a profile meeting. This 

must be provided when schools make the 

request.

Who can sign consent?

• a parent or other person with parental 

responsibility 

• a student over the age of 18 years

• a student who the principal considers to be 

a mature minor for the purposes of making 

the decision to receive the services.

Informal carers should sign an ‘Informal Carer Statutory Declaration’ to confirm their status, in addition to the consent 

form. For a copy of this form and further guidance on informal carers refer to: Decision Making Responsibilities for 

Students

https://www2.education.vic.gov.au/pal/mature-minors-and-decision-making/policy
https://www2.education.vic.gov.au/pal/decision-making-responsibilities-students/policy
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Completing a Vineland-3 assessment

A completed Vineland-3 Teacher Form Comprehensive Version 

for the student is required as part of the profile request.

The school can either:

• request a Vineland-3 assessment to be completed by 

Student Support Services (SSS)

• complete a Vineland-3 assessment within the school if the 

school has a staff member who is registered with Pearson

• The completed Vineland-3 is scored by the eligible school-

based practitioner or the SSS team.

• The professional who scores the form is not required to 

complete a report

• If a Vineland-3 Teacher Form Comprehensive Version has 

been completed within the past 12 months the existing

score can be provided as supporting information at the time 

of the profile request.

https://www.pearsonassessments.com/
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Profile Request screening requirements 

(see Chapter 3 Disability Inclusion Profile guidelines) 

Does student have 

diagnosed condition

Tier 3 funding

Supporting information to show the student meets criteria in the scoring rubric required to validate 

level of adjustments determined for the profile

The student must have 3 extensive or 8 combined substantial and/or extensive level of adjustment recorded in 

the profile

Enhanced 

moderation pathway

Disability Inclusion - Tier 3 eligibility

or

1

2

3

Yes No
4

Meets Vineland-3 threshold - Yes or no?

Vineland-3 is required for all Tier 3 eligibility determinations. Schools must complete a Vineland-3 for all 

students.  

Profile meeting
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Participant Roles in the Disability Inclusion Profile 
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Requesting a Practice DIP https://www.difs.com.au/
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Jamboard

I notice/ I wonder…..
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Finalising the Disability Inclusion 

Profile (DIP)
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Notification of Disability Inclusion Profile outcome

28
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Notification
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Timetable for funding allocations

• Disability Inclusion funding support does not have deadlines, annual rounds, or submission dates. 

• Funding for students supported by the Program for Students with Disabilities (PSD) will continue for 

individual students until a profile is completed (Within 3 years from transition to the DIP). 

• PSD and DIP funding will appear on separate lines in budgets.

• Schools can request a profile for students at any time if the student meets the request requirements. 

• The facilitator service will prioritise students with the highest functional needs for profile meetings



35

Disability Inclusion Profile meeting end to end process

School: Identify 
Students who will 

benefit from a 
profile meeting

School: Convene  
SSG, develop 
IEP, monitor 
adjustments

School: May 
consult with 

SSSKC about 
readiness for 

profile meeting

School: Obtain 
consent for profile 

meeting

School: Register 
student on system 

and complete 
information

Facilitator team: 
Decision to 

proceed to profile 
meeting 

Facilitator team: 
books profile 
meeting with 

school

School: Gather 
supporting 
information 
including 

Vineland-3

School: organises 
meeting (e.g. 

invites, 
translators)

School: prepares 
staff to contribute

School: prepares 
student to 
contribute

School: prepares 
parent to 
contribute

Facilitator: 
reviews student 

information

Facilitator: leads 
profile meeting

Facilitator: 
validates level of 
adjustment using 

supporting 
information

Facilitator: 
requests further 

supporting 
information if 

required

School: collects 
additional 

information if 
required

Facilitator: 
determines final 

level of 
adjustment

Moderator: 
reviews decision 

and provides 
feedback to 

facilitator

School: recieves 
profile report and, 

if required, 
funding  

School: organises 
SSG to discuss 
outcomes and 

refine IEP
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Reviews, reappraisals and appeals
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Reviews

Disability Inclusion does not set 

timeframes for the frequency of profile 

meetings for students. 

Student Less than 24 Months 24 Months Up to 5 years

Key Transition Point

Change in School Setting

Exceptional circumstances

Student Stable need

Student Fluctuating need

Reappraisal and Appeals

Contact your Regional Disabilities 

Coordinator
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Appealing the outcome of a profile

Schools can appeal the outcome of a profile meeting on the following grounds:

• Supporting information was not provided in the student’s profile

• There were procedural deficiencies in the profile process

To pursue an appeal (one per profile outcome):

• The Principal must substantiate their concern by providing additional evidence or

• Outline the grounds in which a procedural deficiency has occurred

• An appeal must be lodged within 15 days of receiving the profile report
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Enrolments
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• Schools can request a profile meeting to occur 

for a student prior to their commencement

• At least 10 weeks of planning and 

implementation of adjustments 

have occurred.

• Tier 3 funding will be backdated to the 

student’s enrolment date if the profile process is 

completed within 2 terms.

For new students entering a Victorian government school
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Evidence of ongoing support from an inclusion or disability support service

Evidence can come from one or more of the following sources:-

o Written medical advice/ personal care advice from the student’s treating 
medical and/or allied health practitioners

o National Disability Insurance Scheme (NDIS) progress report (existing) 
and assessments from a therapy/ disability service provider- from the last 
24 months

o Goals within a Kindergarten Inclusion Support plan

o A record of involvement/ service from a specialist or disability service 
provider

Other evidence that will be requested:-

o Equivalent of an IEP or other planning documentation from another setting

o Equivalent of SSG minutes from another setting

o Other documents contacting information relating to the student’s learning 
and development
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Student/Parent Choice

Students have a right to attend local or specialist 

government schools (if they meet criteria).

• In Victoria all students with disability are able to attend 

their local government school. 

• A school's refusal to accept a student’s enrolment on the 

basis of their disability may be unlawful discrimination.
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Enrolment in Special School

Disability Inclusion processes and funding outcomes 

are separate to the special school enrolment. 

• Students must meet the enrolment criteria of the 

particular specialist school in order to enrol.

• Current local arrangements between specialist schools 

regarding enrolment of students remain in place. 

• Students first enrol in a specialist school through 

meeting the school’s enrolment criteria, and then start 

the profile process.
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Introductions- SWVR
Regional Implementation Teams (RITs)
swvr.disability.inclusion@education.vic.gov.au

Central Highlands

Name Role Contact

Charles Kemp (on secondment) Manager, Disability Inclusion Implementation charles.kemp@education.vic.gov.au

Sharah Clark Disability Inclusion Senior Implementation Officer sharah.clark@education.vic.gov.au

Marjolein Reynolds Disability Inclusion Senior Implementation Officer marjolein.reynolds@education.vic.gov.au

Kylie Smith Disability Inclusion Senior Implementation Officer kylie.smith6@education.vic.gov.au​

Barwon

Name Role Contact

Kristopher Parsons Manager, Disability Inclusion Implementation kristopher.parsons@education.vic.gov.au

Nicole Brajkovic Disability Inclusion Senior Implementation Officer nicole.brajkovic@education.vic.gov.au

Jodie Christian​ Disability Inclusion Senior Implementation Officer jodie.christian@education.vic.gov.au

mailto:swvr.disability.inclusion@education.vic.gov.au
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