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Learning Intention for today's session \
Develop a deeper understanding of the Disability Inclusion Profile process
and the guidelines that support this.
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Principles of Disability Inclusion

Principle 1 Focus on inclusive practice at whole-of-
school and in-class level

Value specialist expertise

Principle 2

e Set a strong inclusive school culture through
Principle 3 strong leadership

Principle 4 Collaborate and engage
parents
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Requesting a Disability Inclusion Profile meeting

The funding model has three tiers of funding and support, based on the level of need and the adjustments required to
support a student’s learning and participation at school.

Disability Inclusion will boost school-based resourcing to enable schools to strengthen adjustments for more students
with disability with higher support needs.

Tier 1 Tier 2 Tier 3
The universal funding tier for all The second tier will support more students The third tier will broadly replace the
students remains unchanged with disability through adapted teaching, funding schools receive through the
(Student Resource Package). targeted support and school-level Program for Students with Disability
adjustments. level funding.

This funding is formula-based. It will
provide schools with a flexible, sustainable
and predictable funding source for
adjustments.

It will ensure students with the highest
needs continue to receive the
personalised support they require —

_ _ identified through the new Disability
Mainstream schools should note that Tier 2 Inclusion Profile.

funding replace the Language and
Learning Disabilities Support Program
funding from 2022.

Tier 2 guidance is available on PAL.

Tier 3 guidance is available on PAL
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https://www2.education.vic.gov.au/pal/disability-inclusion-funding-support/policy
https://www2.education.vic.gov.au/pal/disability-inclusion-profile/guidance/purpose-disability-inclusion-profile-meeting
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Disability Inclusion Profile
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Disability Inclusion Profile

The Disability Inclusion Profile (the
profile) captures a student’s
strengths and educational
aspirations, their needs across a
range of educational related
activities, and the adjustments
required to enable participation and
engagement at school.

Principal/

Representative The profile will be
c% , Q worked through in a
Facilitator Parent/Carer/ dedicated Student
Suarclian(s) Support Group (SSG)
meeting, led by a
trained facilitator.
Student Voice is

Other (optional) .
eg support staff, captured in the

allied health
process.

Disability Inclusion Profile features

Strengths-based focus

A student’s functional needs
and adjustments are
identified through a strengths-
based discussion.

Shared understanding

The profile will help participants
identify and discuss the
student’s needs and the
required adjustments, as well
as build capacity in schools. It
will also inform personalised
funding allocations for students
with high needs.

Greater access

The profile will be available to a
broad cohort of students with
disability with higher needs.

Facilitated and supported

A workforce of Disability
Inclusion Facilitators will be
established. They will be
trained in the profile and
support schools and families to
work together through the new
approach.
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The purpose of the profile?

Identify functional needs Inform school-wide and Inform Tier 3 funding
and adjustments personalised planning allocation

o Provides the SSG (Student Support Group) with a deeper understanding of a
student’s functional needs

o ldentifies the supports required to meet the student’s needs
o Helps schools improve individual education planning for the student

o Helps schools improve school-wide planning for all students who require
adjustments

o Will inform Disability Inclusion Tier 3 student-level funding
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Functional needs Domains

- ugn - '] """_'_-_
o Student & SSG Information : :
o Student voice Student and SSG Learning and Applying
. . . information Knowledge

o Functional needs of the student will be considered

in relation to a set of six domains General Tasks and Demands
o Level of adjustments Strengths and Aspirations

) i Communication

o Supporting Information
o Adjustments to the Learning Environment Functional Needs _ Self-care
o Agreed SSG Meeting & Disability Inclusion Profile

Schedule -

Adjustments to the leaming Interpersonal Interactions
environment
Mobility
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Supporting
Information Rubric

Advice on how to gather the
right kinds of supporting
information to support the
process is available at:
Supporting Information
Guidance (word)
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Domain

Learning and

applying
knowledge

General tasks
and demands

Communication

Self-care

Interpersonal
interactions

Mobility

Activities (click for further information to find out more)

Watching

Mathematics
(calculating)

Carrying out daily

Listening

Focusing and
directing attention

Undertaking tasks

Reading

Solving problems

Handling stress
and other

routines

Producing non-
verbal messages

independently

Interpreting
Spoken Messages

psychological
demands

Interpreting non-
verbal messages

Conversation

Drinking

Washing oneself

Responding to
the feelings of
others

Lifting and
carrying objects

Eating

Looking after
one's health

Forming
relationships

Fine motor skills

Dressing

Looking after
one's safety

Requlating
behaviours within

Managing one’s
own behaviour

Using expressive

language
(Speaking)

Toileting

Interacting
according to

interactions

Moving from place

social rules

Positioning one’s

to place

body



https://www.education.vic.gov.au/PAL/disability-inclusion-profile-supporting-information-guidance.docx

Building understanding of levels of adjustment

Supplementary adjustments

* Planning

Involvement of the learning and support team in planning eg:

learning support coordinator/teacher.

Using student specific assessment data to analyse needs.
Regularly review and refine personalised adjustments.
Teaching

Modify the amount and presentation of oral and written
information.

Provide separate supervision or additional time to complete
work tasks.

Provide programs or interventions to target self-regulation in
class.

Develop and use key cues — pictorial/colour coding or tactile.

Education
and Training

\EDUCATIOI}\ ‘ﬁORIA

12

« Assessment and Reporting

Set alternative, practical tasks for assessments.
Provide a reader or scribe for assessments and exams.
 Environment

Sit student near the door so they can access breaks outside
the classroom.

Additional adult staff member provided to support students

Provide supervised accessible safe/quiet areas around the
school

e Resources

Classroom equipment eg: pencil grip, positional seat,
electronic dictionaries

Individualised desk goals and reminders.

Personalised picture cues to support the student.



Managing one’s own behaviour (EXAMPLE of one activity)

Carrying out coordinated actions in a consistent manner in response to new situations, persons or experiences.

adjustment Characteristics

Extensive adjustments — | The student responds Information about specialist (for example psychologist) support | Sources that typically contain information about adjustments
inconsistently to new situations, to the teacher and or to the student to enable the student to . . :
. . : o ° IEP- a goal related to managing their behaviour that has been
people or experiences. This is respo_nd appropriately to new situations, people or informed by a functional behaviour assessment (undertaken by an
_appa_rent n the stud(_ant S EXperiences. SSS or equivalent or BCBA) with actions tasked to a specialist to
individualised behaviour

AND support the teacher to develop and implement personalised positive
behaviour supports. These could include but are not limited to the
interventions listed here, PBISworld.com/tier3. And or with actions
for the specialist to directly support the student to improve their
competencies related to managing one’s own behaviour. These
AND could include but are not limited to the interventions listed here,
PBISworld.com/tier3

program.
Information that confirms highly structured, personalised
teaching strategies are being used to build the student’s
capability to manage their behaviour

Environmental resources are being used to support the student
to respond appropriately, on the advice of the specialist. These |e A Functional Behaviour Assessment report
adjustments could include but are not limited to the interventions
listed here, PBISworld.com/tier3

° Behaviour support plan

Sources that typically contain information about ongoing need for

AND :
adjustments
,:\\(ljélist(rjnaents to the usual educational program occur at all times o SSG minutes that detail the implementation and monitoring of at
y aay. least two cycles of an individualised program of intervention, none
AND of which has supported the student to progress toward a goal

) . ) ) related to managing their own behaviour independently
Information about sustained levels of intensive, one on one

support at all times. ] SSG minutes detailing the advice of, or support provided by the
specialist
AND o o .
] _ ) ) e A record from the specialist of their involvement with the teacher
Information that confirms the substantial adjustments currently in and or student
place are not sufficient to support the student to consistently ) . ] )
support, that have been implemented as intended. adjustments, and that demonstrates that individualised intervention

and or adjustments have been effectively implemented

Education
and Training 13
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https://www.pbisworld.com/tier-3/
https://www.pbisworld.com/tier-3/
https://www.pbisworld.com/tier-3/
https://www2.education.vic.gov.au/pal/behaviour-students/resources
https://www2.education.vic.gov.au/pal/behaviour-students/resources
https://www.pbisworld.com/data-tracking/

Requirement to meet criteria for a level of adjustment

Managing one’s own behaviour (EXAMPLE of one activity)
Carrying out coordinated acf itions, persons or experiences.
e d in:

[ Infarmation about speciaist (for example psychologist) support
L o the {eacher and or %o the SSudent 1o enable the studand ba
respond appropriabely to new siluations, peaple ar

B S

AMD

b e Infarmatian that confirms highly streciured, personalised

teaching sirategies are being used 1o build the student's
capability bo manage their bebaviour

AMD

Environmental nesources ane bising used ba suppon the shuderd
o respand appropriately, on the advice aof the specialist. Thegs
adjusiments could include but are not limited o the nberventions
listed here, PBISword oomitierd

AMD

Adjusiments o the poal sducatsional program aocur at all Bmes

Focus on inclusive practice at whole-of- d
school and in-class level By Ay

AR
Value specialist expertise . . . .
Infarmabian about suisned lEvelk of inlensive, amne an one

support af Al fimes.

Set a strong inclusive school culture through
strong leadership A0

Infarmatian that confirms the substantial adjustments cumanly in
. Collaborate and engage B .
parents place are nod sufficient to suppar the shuden o consisbantdy
manage their awn behaviour. The siudent stll respands
inconsistandly despibe specialist pereonalised programs and
support, that hawe been implemenbed & intended.

|
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Value specialist expertise

For substantial and Extensive
adjustments;

there needs to be information that
confirms a specialist is supporting
the development and delivery of
specialist intervention or

providing advice support to the
delivery of strategies.
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Levels of Adjustment Descriptions Relevant to Tier 3 Funding

Substantial

The student requires substantial adjustments to enable
them to participate in activities on the same basis as
their peers, with the provision of essential adjustments
and considerable adult assistance.

Adjustments to the usual educational program occur at
most times on most days.

Adjustments are provided to address the specific
nature and significant impact of the student’s

functional needs.

8 activities at

a minimum of
Substantial

\\ L
Disability Inclusion
\ WY Education for All
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Extensive

The student requires extensive adjustments to enable them
to participate in activities, with the provision of extensive
targeted adjustments and sustained levels of intensive
support at all times.

These adjustments are highly individualised,
comprehensive and ongoing.

3 activities at

Extensive

Education
and Training

THE
EDUCATIO ORIA
TATE B et



https://www2.education.vic.gov.au/pal/disability-inclusion-funding-support/guidance/tier-3-student-level-funding
https://www2.education.vic.gov.au/pal/disability-inclusion-funding-support/guidance/tier-3-student-level-funding

2 Types of Information

1. Information about the adjustments currently being 2. Information on the implementation of these adjustments
provided to support the student over time, and the student’s responsiveness to them

List of supporting information sources

Supporting information sources include, but are not limited to:

e An individual education plan (IEP) that has been reviewed and updated within 3 months of the profile
meeting.

e Student Support Group (SSG) minutes that record the implementation and review of adjustments.

e Avrecord of service or a letter from a specialist that details the intended outcomes of their involvement
with the student, the actions they took to achieve those outcomes (advice, small group, one on one work)
and the outcomes that were achieved.

e Teacher planning or capability building documents.
e School resources (including intervention checklists, profiles, intervention artefacts).

* Records of interventions being implemented as intended, for example a running record of the student’s
attendance in a small group social skills intervention.

e Records of the student’s responsiveness to adjustments, for example a record of the reduction in
frequency of atarget behaviour over time.

\EDUCATIOI}\ ﬁonm Education 16



2 Types of Information

1. Information about the adjustments currently being 2. Information on the implementation of these adjustments
provided to support the student over time, and the student’s responsiveness to them

List of supporting information sources

e Behaviour support plans.

e Health support plans and related medical advice forms received from the student’s medical
specialist.

e Out of Home Care plan.

e Toileting care and learning plan.

e Advice from the student’s medical specialist outlining how to transfer and position the student.
Personal Care Medical Advice Form — for a student who requires support for transfer and
positioning.

e Advice from the student’s medical specialist outlining how to provide continence care.

e Advice from the student’s medical specialist outlining how to provide supervision for eating and
drinking.

e Medical advice received by the student’s medical practitioner via the Department’s General
Medical Advice Form. Including advice for students experiencing self-harm or suicidal thoughts.

THE
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https://www2.education.vic.gov.au/pal/behaviour-students/resources
https://www.education.vic.gov.au/Documents/school/principals/health/studenthealthsupport.doc
https://www2.education.vic.gov.au/pal/health-care-needs/resources
https://www2.education.vic.gov.au/pal/personal-hygiene/resources
https://www2.education.vic.gov.au/pal/mobility-assistance/policy
https://www.education.vic.gov.au/Documents/school/principals/health/continence.doc
https://www.education.vic.gov.au/Documents/school/principals/health/oraleatingdrinking.docx
https://www.education.vic.gov.au/Documents/school/principals/health/generalmedical.doc

Working Together - Supporting Information
Disability Inclusion Profile

The Department’s Health, Wellbeing, and Inclusion
Workforces (HWIW) should provide supporting
information for students they have involvement with
and who are undertaking the profile.

HWIW may comprise:
o Student Support Services
o Primary and secondary school nurses
o Visiting Teachers
o Koorie Engagement Support Officers
o Lookout Learning Advisors
o other regional/divisional or area-based staff whose
key role is to provide support to schools.

Full details about the specialists, including HWIW and
other specialists, that can provide information and how
they provide information is detailed in the Supporting
Information Guidance (Word).

\EDUCATIOI}\ vom.«
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https://www.education.vic.gov.au/PAL/disability-inclusion-profile-supporting-information-guidance.docx

Providing Supporting Information
Disability Inclusion Profile

19

Following approval, schools are encouraged to work
with parent/carer(s) to collate relevant supporting
information to discuss with their Student Support
Services (SSS) Key Contact before the meeting.

Schools can scan and upload this additional
information prior to the DIP meeting.

Information provided verbally in the meeting will be
considered and documents that are first tabled at the
meeting will be noted. (Hard copies are unable to be
accepted by the facilitator).

Following the meeting the school is expected to
upload the tabled documents and any other
information requested during the meeting.

Having one location where supporting information is
kept ensures a complete record of the supporting
information is maintained.



Requesting and Participation in a
Disability Inclusion Profile meeting
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Scheduling a Disability Inclusion Profile meeting

The Disability Inclusion Facilitator Service (facilitator
service) team will work with schools to book a profile
meeting at an agreed date and time.

The profile meeting is a specially convened meeting of
the Student Support Group (SSG). The meeting will last
for around 90 minutes.

Profile meetings will be held during school hours or just
outside of school hours.

L\ N
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Principal/

Representative K@

Parent/Carer/
Guardian(s)

Other (optional)
eg support staff,
allied health

Teacher
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Timelines for undertaking the Disability Inclusion Profile

« Central Highlands Schools can request a
profile meeting from Term 2 2022

« Schools should consider prioritising profile
meetings in Term 2 for students who may
be eligible for Tier 3 student level funding

THE
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Sample Template

Transition Timeline from PSD to Disability Inclusion Profile

School: Date:
Developed by: S55 KCP:
PROGRESS START END
Term 4, 2021 | Term 3, 2024

Review Cycle/Dates:

2021

2022 2023 2024

Tem 4 *

Term 1 | Term2 | Term3 | Termd | Teom1 | Term2 | Term 3 | Termd | Term 1 | Term 2 | Term 3

Mow Etudents [2s reguired and once adjustments and evidence established)

Reamain on PSD until school exit (identify studenls with only 3 years of schooling remaining)

POSSIBLE TRANSITION APPROACH [one or more)

P30 evel B shudents firsh then irickhs down o leved 1
Year level with the highest # of PSD siwdents firsl (&g. Year 4)
Year level firsl (2g. Al Preps, then Year 1 and 20 on)

Sludenis in the same PS0 calegory firs (&g Sevena Balrviour Disonder)
Sludents mol covered by exigling PS0 firsl

HOTES

* For students with documented high and complex nesds

NB: AHA Facilitators require booking prier

Lirks:

F&L - Disability Inclusion Policy

Evidence collation periodVineland (12 months)
Request AHA facilitator
Indicates DIP completion period

Contact:
Manager, Disability iInclusion implementation:

AHA Facilitetor Reguest

Manager, Disability inclusion implementation:

General enguirbes:
dizability.inclusioni®education.vic.gov.au

A %
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Requesting a Disability Inclusion Profile meeting

Once the Student Support Group (SSG) has agreed to request a profile meeting, the school is responsible for
requesting a meeting by contacting the Disability Inclusion Facilitator Service (DIFS or facilitator service) at:

The following information will be requested by the facilitator service to finalise the school’'s request to undertake
a profile for a student:

» basic identifying and biographical information about the student

« a completed and scored Vineland-3 for the student (completed within 12 months prior to the request date)
» a signed consent form from the parent/carer(s)

« an Individual Education Plan (IEP) (updated in the past 3 months)

« SSG minutes (from the most recent meeting and any historical minutes)

WA\
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Disability Inclusion Profile Consent Form and Privacy Information

SChOOIS muSt Obtain Consent from the Student’s \\G)Lsobi:[it’r.lnclys.ic_n N‘;i‘sobi\ity !nch.Jsion Q\G_)iﬁabili}!’jﬂclusfgn
parent/carer(s), or the adult/mature minor Disability Inclusion Profile - Consent Form ST e e e i L e —

SO NS RN M W BT I 1S B Ty M POy MAOTed Mwﬂtmm P o s ag g Comabend sdmurest sbom of
. . . . and Privacy Information 0 GOR TR 3V BopRIaSE 9 B VAT WA SRRy AR Mipesiest % 3 mEREY e Daataty Inchemon Pritie i schoon
o (et kst it b s bty b i i S 40 Bt - e
student before requesting a profile meetin This s e o e o e P e et o e N
. - e s * Inchrston Pastin, Under e £ Oty Act 2010 (VIEL e Ditaaty Discrimnation Act 1993 (CR) and v aanton nel rviess DOy #7 e sars the eninmentaton of Drnacity nchmeon 10 et
What is a Disabairty inclusion Profile? P Dinadady Stesdady by £Scat0n (D005 88 adut BBOR providers mvl muke re svorsbie T e Rechimrany of By emgieemard sion pnd By CUACTmEY
- amentrrendy tor As sk fub mmalier The Pre shdent
il b SeGpried 5 et and pariCpate o Puw w ool Security and o
Tha Vickonan Depariment of £ duc ston and Trarwng (T Deparirment’ A e aton collected vl be Siored Secunedy and i RCCoREance weEh preacy Laws aed
PS8 ShAInts 10 A ancd T M SCPOOH T & MAS0HN A 3 SRa0ARy Privacy and how your information will be handied gt oty
& 200t ovvin, Skt sibes s0n ompiet & shedendprofe o ek o Copartment 3ng yous $onn VI T Py 8 ey BATSOR Diparmant Bmreet P
t m-m-‘—dw‘\mwnhmm.—mn S P —
todalied P P Profie @ aicordance s e Degaimend § (olcy 00 reCons matagement
reguest. e e e I et st st et i o et 5 T T o
hc 183580 (3och 38 e PIECEA) 300 — Ouparvent.  goemed vy Victotanpvacy Lo ey a2 o Fomcton st 3014 canuned sl i proviling s docummends, e pireatic veris) wll e sebeused 10 oo Ropionsl
- = - depatont e d d (Vi) anel Mot Meconds Act 2001 O atany CoonBaston ot e e st regeon oMce 150 MARLIGS 1 0me CHD
A dempester or Suppesd parmen can sl b inded Sue B0 Pre vohume o compie 1y of P elormaton of Gue to poleral Fmpacts on
b o et whe o sbudent et B Eaon s prn Ty T pMErECIe 8| My B4 redured 13 make & Freedom of intormaton
The ahodent in our Care has bean sriected 10 Lt et 5 Dbty # yina content 10 Fum servce Bia Ouiatty inchuseon F aciishor Sernce Condracted by T S0 sen T At Do e . o RO SO A s
Inciuscn Prodie cecasse € may heip T 1chool 0 beser sucoon ther Cwparimunt il cobect mlormation bom pou and (0w 5choal 1o Creste & Dumatety Inchason Mot
Mearnng For you Bus svohees Frofee shech
. Provdeg Conaent, by s Pey loem Erovedes detided 2l Daanced CATMILIN 00 M 21 Blaok ¢ ah0rs (SB0 Nor
Grosp (330) meeteg 1o dacuss e »~
Profie st schocl A6 meetrg yow vl B anhed b Wl stout Pt Setermue T sgec A e stonal needs of Pu shudect
FOU CRT ¥ STERGIT. OMA BN EBOR 3T WA Py Rt 13 De © o Rtding Mo #80na B B privabed 15 e Whdent § KRGH
- Btk 42 DA O B Pt S i () Pt S Bt by Pt
Who can sign consent? S e s et o
@ T Dimebtey Incesion Profle i colect mismmaben sbont yourchid T fromdredverr b e o by ey
rian vy o ot B Gopamear’ e — X e
- # you G0 st provede e edormaton regured e Degarimeed may ol te atie b0 verf e
s e Diastebty Inchgece Profie n dome e mlormaton vl g be vaed Aot (olectnd o T profle wRah 8 Areded ¥ male Selermeatons st
e a parent or other person with parental e .
o AR RSNV 2 Sepport e stedent ol school c-.n-,m—-l--:b-( o well provde 3 Dvastuly Inchsson Profie Regor 1o
Nﬁw-ﬁl T By O Pt MaeBag o e Pop SINIOH prinaded By WP Suggining
1 ih Fiease 8400 i B boa oA page 3 f you grea b B 408 Aol B o ) "’"""n reguesied The school sl provie you we copy of Pes report % %o0m B
responSI I Ity /meetng 46 e TGt i your are waSIAIIG & Desalty inchuascn Prolie Prachcaly poveibie
UNGIng 3Nd MEISONADI STJUSTTAALS :: - evanaton w3 Sohoc Plasse upiad compisied B 1 P Cratdll inci e vl Potsl
iattind bvmaton may s by provfod 1. 3 comeulent o cpatroctes wding 08
 ichamn P P shatents schost N of I et ot 8 4 St of iy Bbvet e ¥ M S
I‘MMMM e ) Shudert ievel Andeg 12 Buggort P shudent ORGSR OF DRLASERy IRt Thess (OAAUERATY W LOND BTNaly

« astudent over the age of 18 years \sizgmoh Yo \isugemon, Tgfoms \iigganoh, Y

« a student who the principal considers to be
a mature minor for the purposes of making
the decision to receive the services.

Informal carers should sign an ‘Informal Carer Statutory Declaration’ to confirm their status, in addition to the consent

form. For a copy of this form and further guidance on informal carers refer to: Decision Making Responsibilities for
Students

\ \N
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https://www2.education.vic.gov.au/pal/mature-minors-and-decision-making/policy
https://www2.education.vic.gov.au/pal/decision-making-responsibilities-students/policy

Completing a Vineland-3 assessment

A completed Vineland-3 Teacher Form Comprehensive Version
for the student is required as part of the profile request.

The school can either: M[] s
* request a Vineland-3 assessment to be completed by = :
Student Support Services (SSS) ""“Q-‘

\Qu\—‘

» complete a Vineland-3 assessment within the school if the
school has a staff member who is registered with Pearson

« The completed Vineland-3 is scored by the eligible school-
based practitioner or the SSS team.

* The professional who scores the form is not required to
complete a report

» If a Vineland-3 Teacher Form Comprehensive Version has
been completed within the past 12 months the existing
score can be provided as supporting information at the time
of the profile request.

L\ \N
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https://www.pearsonassessments.com/

Disability Inclusion - Tier 3 eligibility

THE
EDUCATIO
\STATE '}\

ORIA

State

G

eeeeeeee

it

1

Education
and Training

Profile Request screening requirements
(see Chapter 3 Disability Inclusion Profile guidelines)

Profile meeting

Supporting information to show the student meets criteriain the scoring rubric required to validate
level of adjustments determined for the profile
The student must have 3 extensive or 8 combined substantial and/or extensive level of adjustment recorded in
the profile

Meets Vineland-3 threshold - Yes or no?
Vineland-3 is required for all Tier 3 eligibility determinations. Schools must complete a Vineland-3 for all
students.

Enhanced

Does student have .
moderation pathway

diagnosed condition [l

Tier 3 funding

27

\\
Disability Inclusion
\ $Y Education for All



Participant Roles in the Disability Inclusion Profile

9

Principal/

Representative NQ“

Parent/Carer/
| Guardian(s)

Other (optional)
eg support staff,
allied health

Teacher
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Requesting a Practice DIP  https://iwww.difs.com.au/

\\ X8
Disability Inclusion
D i sa bi l ity \\\"" Education for All
&
l n C | u S ' o n o Use this form to request a new Disability Inclusion Profile for an individual student. You must be autk
Following review by our team, you will be emailed a link to complete the Profile Request Screening Qi
Facilitator Service

To proceed with your request, please provide the following information.

The Department of Education and Training Victoria (the Disability Inclusion Profile Practice Session
Department) has established the Disability Inclusion
Facilitator Service (DIFS) as part of Victoria's Disability

Schools have been offered the opportunity to register for a Disability Inclusion Profile practice session.
standard (non-practice session) Profile, please proceed to the Student Information section.

Inclusion reforms. DIFS will work with the Department to
rollout the DiSObi"ty Inclusion Profile in Victorian ~comgrgen D | am requesting a Disability Inclusion Profile practice session

government schools.

> 1 Submit Profile Request
Student Information

‘ Surname

|

‘ First Name
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Jamboard

| notice/ | wonder.....
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Finalising the Disability Inclusion
Profile (DIP)
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Notification of Disability Inclusion Profile outcome

Disability Inclusion Facilitator Service will provide the Profile Report to the

principal or principal’s nominee who attended the profile meeting within
28 days

Schools should provide a copy of the Profile Report to the parent/carer(s)

Note: For families where an interpreter has been involved in the profile

meeting, schools must ask the parent/carer(s) whether they want the
Profile Report translated

The adjustments being implemented for students must be detailed in their
Individual Education Plan, and the Student Support Group regularly
monitors both the student’s responsiveness to these adjustments and
whether these adjustments are being implemented as intended.

Schools should contact the facilitator service if there are any inaccuracies
in the report.

Education
and Training
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Notification

Disabij;

SChOo[
sChOOI;
Date:
v
.
| - o
N i\ T
L\ \N

Disability Inclusion
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Res
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iy Hree Notificatiop,
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Timetable for funding allocations

« Disability Inclusion funding support does not have deadlines, annual rounds, or submission dates.

* Funding for students supported by the Program for Students with Disabilities (PSD) will continue for
individual students until a profile is completed (Within 3 years from transition to the DIP).

« PSD and DIP funding will appear on separate lines in budgets.
« Schools can request a profile for students at any time if the student meets the request requirements.

» The facilitator service will prioritise students with the highest functional needs for profile meetings

WA\
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Disability Inclusion Profile meeting end to end process

Facilitator: Facilitator:
T : validates level of requests further
. F;%'H}Zt%réle%?]cés adjustment using _supporting
supporting information if
information required
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Reviews

Disability Inclusion does not set
timeframes for the frequency of profile
meetings for students.

Reappraisal and Appeals

Contact your Regional Disabilities
Coordinator

WA\
Disability Inclusion
\ WY Education for All

Less than 24 Months 24 Months Up to 5 years

Key Transition Point

Change in School Setting

Exceptional circumstances

Student Stable need

Student Fluctuating need

37
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Appealing the outcome of a profile

Schools can appeal the outcome of a profile meeting on the following grounds:

e Supporting information was not provided in the student’s profile

* There were procedural deficiencies in the profile process

To pursue an appeal (one per profile outcome):
* The Principal must substantiate their concern by providing additional evidence or
e Outline the grounds in which a procedural deficiency has occurred

* An appeal must be lodged within 15 days of receiving the profile report

L\ TN
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Enrolments
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For new students entering a Victorian government school

« Schools can request a profile meeting to occur
for a student prior to their commencement

« At least 10 weeks of planning and
Implementation of adjustments
have occurred.

« Tier 3 funding will be backdated to the
student’s enrolment date if the profile process is
completed within 2 terms.

L\ N
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Evidence of ongoing support from an inclusion or disability support service

Evidence can come from one or more of the following sources:-

O

Written medical advice/ personal care advice from the student’s treating
medical and/or allied health practitioners

National Disability Insurance Scheme (NDIS) progress report (existing)
and assessments from a therapy/ disability service provider- from the last
24 months

Goals within a Kindergarten Inclusion Support plan

A record of involvement/ service from a specialist or disability service
provider

Other evidence that will be requested:-

©)
@)

O

L\ TN

Equivalent of an IEP or other planning documentation from another setting
Equivalent of SSG minutes from another setting

Other documents contacting information relating to the student’s learning
and development
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Student/Parent Choice

Students have aright to attend local or specialist
government schools (if they meet criteria).

* In Victoria all students with disability are able to attend
their local government school.

* A school's refusal to accept a student’s enrolment on the
basis of their disability may be unlawful discrimination.

L\ \N
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Enrolment in Special School

SPECIALIST SCHOOL ENROLMENT VERIFICATION  + Myworkspace & 4
SERVICE

INFORMATION FOR SCHOOLS

Specialist School Enrolment Verification Service requests must be emailed to
ssverificationi@ahaconsulting.com.au and include:

* a Reguest Form with signed parent consent

+ current documentation or evidence to support the verification request (the Program for Students with
Disabilities - Operational guidelines for schools 2022 describes evidence requirements for enrolment
criteria that align with PSD disability categories).

Refer to Enrolment in specialist schools for more information about the Specialist School Enrolment
Verification Service.

\\ \8
Disability Inclusion
\ WY Education for All

Disability Inclusion processes and funding outcomes
are separate to the special school enrolment.

« Students must meet the enrolment criteria of the
particular specialist school in order to enrol.

» Current local arrangements between specialist schools
regarding enrolment of students remain in place.

» Students first enrol in a specialist school through
meeting the school’s enrolment criteria, and then start
the profile process.
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Recommended Timelines — Year 2 Schools

Prep Profiles

Term 1& 2 *  Preps enrolied for Enrolled preps for 20222 with known high functional needs and evidence of ongoing support from one or more

2022 2022 disability support services may undertake a profile Term 2, schools willneed to shift planning for current students
with PSD to Ol processes.

Term 1 & 2 *  Prep =students Prep students where 10 weeks of adjustments have been implemented and an 556G and an IEP i=in place may

2022 undertake a profile from Term 2. Final date to receive new PSD applications for current students is 28 February
2022,

Year 7 Profiles (previously PSDG/T review)

Term 2 *  Yearb A profile meeting in grade & is not recommended and should be undertaken once the student transfers to the
2022 and secondary school. The secondary school undertake enhanced transition activities to support the student
onwards (convening an S5G). PSD funding will continue until the profile is completed

Term 1-4 *  Year7 Students where 10 weeks of adjustments have been implemented and an 353G and an IEP is in place may
2023 undertake a profile (schools must complete profile within first vear of secondary schooling)

Other Profiles (previously P5SD short term funding and transfers)

Term 4 +*  Short term Reviews Continue withthe PSD process
2021 * Heappraizals
Term 1 * Transferring students Evidence adjustments for DIP fromTerm 1 2022.
2022 *  New students Prioritize forDIP based on functional needs
onwards v Students with

increasing functional

need
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Introductions- SWVR

Regional Implementation Teams (RITS)
swyvr.disability.inclusion@education.vic.gov.au

Central Highlands | |

Name

Charles Kemp (on secondment)

Sharah Clark

Marjolein Reynolds

Kylie Smith

Role

Manager, Disability Inclusion Implementation

Disability Inclusion Senior Implementation Officer

Disability Inclusion Senior Implementation Officer

Disability Inclusion Senior Implementation Officer

Contact
charles.kemp@education.vic.gov.au

sharah.clark@education.vic.gov.au

marjolein.reynolds@education.vic.gov.au

kylie.smith6@education.vic.gov.au

Name
Kristopher Parsons

Nicole Brajkovic

Jodie Christian
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Role

Manager, Disability Inclusion Implementation

Disability Inclusion Senior Implementation Officer

Disability Inclusion Senior Implementation Officer
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Contact
kristopher.parsons@education.vic.gov.au

nicole.brajkovic@education.vic.gov.au

jodie.christian@education.vic.gov.au
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Please take the time to complete the Poll

© State of Victoria (Department of Education and Training) 2020

[Insert name of document] is provided under a Creative Commons Attribution 4.0 International licence. You are free to re-use the work under
that licence, on the condition that you credit the State of Victoria (Department of Education and Training), indicate if changes were made and
comply with the other licence terms, see: https://creativecommons.org/licenses/by/4.0/

The licence does not apply to:

* any images, photographs, trademarks or branding, including the Victorian Government logo and the DET logo; and
» content supplied by third parties.

THE
Copyright queries may be directed to copyright@edumail.vic.gov.au EDUCATIO| ORIA ES.;’“T?E,'&?HQ
TATE Sovermmant



